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La calidad de los resultados educativos no
puede exceder la calidad de los profesores
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TALIS

5 0 Una muestra representativa de maestros de

2>  educacion secundaria y de los directores de sus
£2¢  escuelas

ES¢ « En cada pais: 200 escuelas, 20 maestros elegidos de forma aleatoria

S 3.2 « Muestra total: Mds de 70,000 maestros que representan 2 millones

S 85 de maestros en los paises participantes

222 o 23 paises participantes

« Australia; Austria; Bélgica (FI); Dinamarca; Hungria; Islandia; Irlanda;
Italia; Corea; México; Paises Bajos; Noruega; Polonia; Portugal:
Espafia; Republica Eslovaca; Turquia; Brasil; Bulgaria; Estonia;
Lituania; Malta; Eslovenia; Malasia.

0 Enfoque: Politicas y prdacticas para apoyar la
ensefanza y el aprendizaje efectivos

Valoracidn de los maestros y retroalimentacién de los maestros
Prdcticas de ensefanza, actitudes y creencias

Liderazgo escolar

Desarrollo profesional de los maestros



Retos clave

¢Como perciben su preparacion los propios
profesores?
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OECD



Ensenanzas mundiales sobre
entornos de docencia y

| aprendizaje eficaces

| TALIS Average

Hacer una diferencia
educativa significativa
Australia
Austria
Belgium (Fl.)
Brazil
Bulgaria
Denmark
Estonia
Hungary
Iceland
Ireland
Italy
Korea
Lithuania
Malaysia
Malta
Mexico
Norway
Poland
Portugal
Slovak Republic
Slavenia
Spain

I urkey
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Las barras obscuras
representan a
aquellos maestros
que estdn muy de
acuerdo

Hacer progresos con
los alumnos

Tener éxito con los
alumnos en sus clases

as claras
entan a
i maestros
an de acuerdo

-

100


Moderador
Notas de la presentación
First of all, it is encouraging that, in most countries the large majority of teachers are satisfied with their jobs, and are embracing educational progress. 

Teachers generally also believe in their capacity to address the challenges they face in their classrooms. For example, on average, 26% of teachers strongly agree that they make a significant educational difference and the large majority agree with that statement. In Mexico, the percentages mean that you have 90,000 teachers who strongly agree that they are making a significant educational difference and 240,000 out of 248,000 lower secondary teachers at least agree that they do. 

Obviously, the fact that teachers believe they are making a difference does not guarantee that they are actually successful, but if they do not believe in their capacity, how would you expect them to change the lives of students?

The picture looks similarly when we asked teachers whether they are successful with their students, or whether they are making progress with their students.
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Moderador
Notas de la presentación
On the other hand, our data show that teaching time is now always used effectively. On average across countries only 80% of teaching time is actually used for teaching, you see that here marked by the green bar. One in four teachers loses at least 30% of learning time, and some teachers more than half, because of bureaucratic burden, marked in orange, or because of disruptive student behaviour, marked in red. 

In Mexico, for example, 155 hours of a student’s annual instruction time are lost because of disciplinary problems and an additional 190 hours are lost because teachers do paperwork instead of teaching. If you consider that there are roughly 7.2 million students enrolled in lower secondary education, that translates into about 2.5 billion student learning hours that are lost year after year. Or, in other words, roughly 30% of the financial investment in teaching time does not translate into learning time. 

Reducing that gap must be an important policy objective, and the data from other countries suggest that the gap can be narrowed.

16.5%, 13.3%
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Moderador
Notas de la presentación
And the time that is lost is not spread evenly across teachers. For a quarter of Mexican teachers, only between 40 and 60% of instruction time is actually spent teaching, you see that marked in red in this chart. 

That does not mean that you can blame teachers for this, it may well be that they face extraordinarily difficult student learning and teacher working conditions, but it is clear that more needs to be done to support them. 

For the next quarter the time spent teaching is between 60 and 70%, and for the top half it is between 70 and 90%. 

Mexico is not alone here, we see that in many countries a sizeable proportion of teachers struggle.
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¢Como juzgan los directores de las escuelas el
comportamiento de los maestros?

= | Porcentaje de maestros cuyo director de escuela reporté que el siguiente
5 comportamiento afecta mucho o algo a sus escuelas
n
L |
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Fuente: TALIS. Tabla 2.8.


Moderador
Notas de la presentación
Added to this comes that 70% of Mexican school principals report that instruction in their school is hindered because teachers arrive late in school, shown by the blue bar, because they are absent, shown in yellow, or because they are not adequately prepared pedagogically for their lessons, shown in red. 



Cuatro dreas para hacer que la enseianza
en Espaia sea mas atractiva y mds eficaz

7 Como los sistemas educativos preparan y
apoyan a un profesorado de alta calidad

7 Cémo apoyan una ensefianza eficaz a
~——  través de la valoracion y la
retroalimentacion sobre dicha valoracidn

7 Como varian los profesores en sus
enfoques de la enseianza

7 Cémo los sistemas conforman el
desarrollo de los profesores a través de
un liderazgo efectivo en las escuelas.



Elementos favorecedores de
politicas

Como preparan y apoyan los sistemas
educativos a un profesorado de alta calidad
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OECD



¢Como se habrian tenido que preparar los
profesores para el siglo pasado?

@
O
3
N > 1900s El modelo T de Ford, el primer vuelo de los hermanos Wright, la teoria cuantica de
% S ., Planck, la teoria de la relatividad de Einstein, la aspiradora.
= O
c 7 / . . .
= 3 2 1910s La lampara de neodn, el acero inoxidable, la cremallera, el cometa Halley, la primera
= S 2 Guerra Mundial, el hundimiento del Titanic.
o
) ; . o . z g . . .
c L O 1920s La primera emision radiofénica, la Sociedad de Naciones, el voto femenino en EEUU,
N C G
S g N peliculas sonoras, el envase de aerosol, el pulmén de acero, el primer robot, la
e C 2 insulina, la penicilina.
n 89 ) ) . ., i
5 c o 1930s La cinta adhesiva, la comida congelada, el motor a reaccion, la Gran depresion, el
descubrimiento de Plutén.
S O 1940s La segunda Guerra Mundial, la TV en color, la cortisona, el horno microondas, el
N .% transistor, el velcro.
C = : . - : )
2 G 1950s La primera tarjeta de crédito, el primer transplante de organos, la bombona de
T hidrogeno, la TV en color, el teflon; el codigo de barras.
S
c 9 1960s La invencion del laser, el muro de Berlin, la fibra 6ptica, el kevlar, las calculadoras, la
s 2 Arpanet (internet)
c < : . , , .
= 1970s El disquete de ordenador, la impresora laser, los teléefonos moviles, el Walkman, el
= accidente nuclear de la Isla de las Tres Millas.
()]
N 1980s El ordenador personal BM, Macintosh, Windows, la CNN, la caida del muro de Berlin,

el Exxon Valdez, el VIH/Sida
1990s El telescopio Hubble, la Wolrd Wide Web, el HTML



Retos futuros

0 El profesor necesita preparar a los alumnos para....
« Tratar con cambios mds rdpidos que antes

« Trabajar en ocupaciones que audn no se han creado

- Los 10 empleos mds solicitados en EEUU en el 2010 no existian en
el 2004, y es probable que esta tendencia a la creacion de nuevos
empleos continde.

« Usar tecnologias que adn no han sido inventadas
 Solucionar problemas que aidn no sabemos que surgirdn

3 Pero podemos esperar que algunas tendencias

continden...

o Globalizacion

« Nuevas tecnologias

« Economia basada en el conocimiento
o Presiones ambientales.

Ensefianzas mundiales sobre
entornos de docencia y
aprendizaje eficaces



Se calcula que en una semana del diario New York Times hay contenida
mds informacion de la que una persona del siglo dieciocho se

o
= encontraria en toda su vida.
0
0N >
5 8 ; : : : :
< 2 & Hay mds de 200 millones de usuarios registrados en My Space. Si My
2 S S Space fuera un pais, seria el 5° pais mds grande del mundo
()
)
S
C 0 N
© O 5
c
3 9 g Hay 31.000 millones de busquedas en Google cada mes ¢A quién
Hos se dirigian estas preguntas de respuesta inmediata?
S o
) <
~ 8
< O
£ 8 El primer mensaje de tfexto comercial se envié
S & en Diciembre de 1992. Hoy en dia la cifra de
25 mensajes de texto enviados y recibidos supera
@ < la poblacién total del planeta.
©
=
]
0p)

Durante el transcurso de esta presentacion 700.000
canciones se habrdn descargado ilegalmente de intenet



Desarrollo del profesorado mas alld de la
formacion inicial

5

4 > 0O Poner al dia el conocimiento de una asignatura del

c 28  profesorado ala luz de avances recientes en el drea.

: % § 3 Poner al dia las destrezas, actitudes y aproximaciones
-2 del profesorado a la luz del desarrollo de nuevas

5% técnicas de ensefianza, nuevos objetivos, nuevas

5%  circunstancias y huevas investigaciones educativas.

=2 o Capacitar a los individuos para que apliquen los cambios
Ec,g hechos en las programaciones o en otros aspectos de la
29 prdctica docente.

S< 0O Capacitar a las escuelas para que desarrollen y apliquen
©“  nuevas estrategias relacionadas con la programacion y
S otros aspectos de la prdctica docente.

0 Intercambiar informacion y habilidades entre
profesores y otros, ej. Académicos, empresarios.
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Comparacion del nivel e intensidad de la
participacion en el desarrollo profesional
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Porcentaje de profesores que realizan actividdes de desarrollo profesional
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Ensefanzas mundiales sobre
entornos de docencia y
aprendizaje eficaces
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Relativamente pocos maestros participan en tipos de
desarrollo profesional que, a su parecer, son
también aquellos de mayor impacto en su trabajo

Comparativo de maestros que participan en actividades de desarrollo profesional y de maestros
que reportan un impacto alto o moderado por tipo de actividad
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Moderador
Notas de la presentación

This chart shows you the proportion of teachers who participated in various types of professional development over the last 18 months, with the bars showing the average across countries and the red dot showing the Mexican figures. 

So you see that just over 60% of Mexican teachers have engaged in some form of individual and collaborative research, just over 30% in qualification programmes, almost every teacher in informal dialogue to improve teaching, 70% in reading professional literature, and so on.

These are impressive numbers. But do governments offer, and do teachers take up the kind of professional development that is actually most effective? The yellow bar shows you the proportion of teachers who think that the various types of professional development have a moderate to large impact on their development as a teacher. 

So you see that, while individual and collaborative research seems to have the largest impact (the yellow bar is long), participation rates here, shown by the blue bar, are comparatively low. The same is true for sustained qualification programs, these seem to make a genuine impact but few teachers pursue such courses. In contrast, lots of teachers participate in one-off seminars and workshops which much fewer teachers perceive to be of value.

TALIS thus shows that we need to do better in matching the costs and benefit as well as supply and demand for professional development. 

Courses and workshops 
Professional development network 
Mentoring and peer observation 
Observation visits to other schools 
Education conferences and seminars 



Ensenanzas mundiales sobre

>
!
= 0
9 %
TR
8.2 100
[S—
O O g9
L o
© T 80
" N
8? 70
S o 6o
S5 2 so
40
@L
o2 30
(@]
~ O 20
c 2
o 10
= O
© v 0
[@)"))
o ©
s2
@)
= C
c <
c
I
&
(D)
N

desarrollo profesional que, a su parecer, son
también aquellos de mayor impacto en su trabajo
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Moderador
Notas de la presentación

This chart shows you the proportion of teachers who participated in various types of professional development over the last 18 months, with the bars showing the average across countries and the red dot showing the Mexican figures. 

So you see that just over 60% of Mexican teachers have engaged in some form of individual and collaborative research, just over 30% in qualification programmes, almost every teacher in informal dialogue to improve teaching, 70% in reading professional literature, and so on.

These are impressive numbers. But do governments offer, and do teachers take up the kind of professional development that is actually most effective? The yellow bar shows you the proportion of teachers who think that the various types of professional development have a moderate to large impact on their development as a teacher. 

So you see that, while individual and collaborative research seems to have the largest impact (the yellow bar is long), participation rates here, shown by the blue bar, are comparatively low. The same is true for sustained qualification programs, these seem to make a genuine impact but few teachers pursue such courses. In contrast, lots of teachers participate in one-off seminars and workshops which much fewer teachers perceive to be of value.

TALIS thus shows that we need to do better in matching the costs and benefit as well as supply and demand for professional development. 

Courses and workshops 
Professional development network 
Mentoring and peer observation 
Observation visits to other schools 
Education conferences and seminars 



No se trata solo de mas de lo mismo

¢Para qué tipo de desarrollo profesional reportan
los maestros un alto grado de necesidad?

\)

Ensenanzas mundiales sobre
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Moderador
Notas de la presentación
Another issue is the widespread phenomenon of high unmet need for professional development, which close to half of the teachers do not just associate with a lack of time but equally important with a lack of suitable professional development on offer. 

The fact that teachers consistently report the greatest need for professional development that helps them deal with differences in student learning styles and backgrounds, to use information and communication technologies effectively, and to improve student behaviour, provides clear directions on where efforts should focus and suggests that a sound assessment of provision and support against development will be important.

Interestingly, the picture for Mexico differs somewhat from that in other countries, you see that indicated by the red dot. Clearly, in the eyes of teachers, engaging with the diversity of students is the area where they consider more professional development particularly important. The second area that stands out is student counselling, followed by ICT teaching skills.

Teaching special learning needs students 
ICT teaching skills 
Student discipline and behaviour problems 
Instructional practices 
Subject field 
Student counselling 
Content and performance standards  
Student assessment practices 
Teaching in a multicultural setting 
Classroom management 
School management and administration 




Aquellos maestros que pagaron mds también fueron

QN
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Moderador
Notas de la presentación
In some countries, Mexico is one of those, teachers have to pay a significant share of the cost for professional development. The fact that a sizeable proportion of teachers are underwriting the cost for their professional development is evidence that many teachers are willing to contribute their share to advancing their career and profession. On the other hand, this can also become a barrier for participation. 

Interestingly, this chart shows you that the more teachers pay, the more they take advantage of professional development. The green bar shows the participation rate of those teachers who participated for free. The yellow bar shows you the participation rate for those who paid part of the cost, and the red bar shows you the participation rate for those who paid the full cost. 

The fact that teachers who paid the full cost for their professional development undertook over twice as much training as those who received it free, and that they were also more likely to feel that they need more than they get suggests that free provision is not the only way of stimulating participation. 


Elementos favorecedores de
politicas

Como los sistemas educativos apoyan la
ensefianza eficaz a través de la valoracion
y la retroalimentacion
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OECD



Ensefianzas mundiales sobre
entornos de docencia y
aprendizaje eficaces

Observacion y retroalimentacion

1 La Observacion varia desde

« Un enfoque objetivo mds formal, (ej. Como parte de un sistema formal
de gestion del rendimiento, incluyendo procedimientos y criterios
establecidos) a un

« Enfoque mds subjetivo, mds informal (ej. Conversaciones informales
con el profesor)

a9 Los profesores consideran positivas la observacion y la retroalimentacidn

« De cada cinco profesores, mds de cuatro informan de que la
retroalimentacion que reciben es justa, y solo en Corea ese
porcentaje es menor del 60% (en Espafia, 74%)

« Mads de tres cuartas partes de los profesores informan de que la
retroalimentacion que reciben es muy Gtil para su trabajo
(en Espaia 70%)

« L amayoria del profesorado informa de que la retroalimentacién que
reciben aumenta su satisfaccion laboral, su desarrollo como
profesores, y aumenta y no afecta a su sequridad laboral .



Algunos maestros son dejados solos

Maestros que no recibieron valoracién o retroalimentacién y maestros
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aprendizaje eficaces

¢Hacen la valoracion y la retroalimentacion una
diferencia para la ensefianza?

Porcentaje de maestros que reportan que la valoracion y la retroalimentacion
han llevado a un cambio moderado o grande en lo siguiente:

B Un plan de desarrollo o de formacion para que los maestros mejoren su ensefianza

B Enfasis puesto en los maestros para mejorar los resultados de los alumnos en pruebas

mediante su enseiianza
¢ Enseilanza a alumnos con necesidades especiales
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Moderador
Notas de la presentación
Feedback is not just a bureaucratic exercise but a powerful lever for improvement. This chart shows you the percentage of teachers who report that the appraisal and feedback they received led to a moderate or large change in their development and training plan, shown here by the light yellow bar, the emphasis teachers place on improving student test scores, shown by the orange bar, their approach to teaching students with special needs, shown here by the blue dot, or their teaching of students in multi-cultural settings, shown by the red dot. 

Mexico is among the countries with the highest perceived impact of feedback on teaching. For example, 75% of the Mexican teachers report that the appraisal or feedback they received had a major impact on the emphasis they place upon improving test scores in their teaching and with regard to classroom management practices, those areas where the outcomes from PISA have highlighted the greatest challenges for Mexico

The generally positive reception by teachers of the appraisal and feedback which they receive on their work indicates a willingness in the profession to move forward. All this shows that it is possible to overcome concerns about such practices, in Mexico and elsewhere. Moreover, 

Another piece of good news is that most teachers report that the feedback they receive is fair and helpful for their workm, that is what more than 80% of Mexican teachers say, and that it increases their job satisfaction and their development as teachers. 
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Moderador
Notas de la presentación
The results also suggest that the appraisal and feedback in Mexico is generally on target: “Knowledge and understanding of their main subject fields” and “knowledge and understanding of instructional practices in their main subject field” were the areas which Mexican teachers considered most important when they received feedback.

Feedback also has an impact on the job: The yellow bar shows you the proportion of teachers who report that the feedback they received had an impact on their opportunities for professional development. The orange bar shows the proportion of teachers where it led to a change in the likelihood of career advancement, the red dot where it resulted in public recognition from the principal or colleagues, and the green dot where it the to a change in work responsibilities. 
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Moderador
Notas de la presentación
The last point I want to make here is that we can do better in ensuring that good teaching is recognised.

On average across countries, three-quarters of teachers report that they would receive no recognition for increasing the quality of their teaching, shown here by the light green bar, or for being more innovative in their teaching, shown by the dark green bar. Similarly, three-quarters of teachers say that, in their school, the most effective teachers do not receive the most recognition.

Poor teaching also goes largely unheeded. In most countries, few teachers think that a persistently underperforming teacher will face a pay cut, shown by the orange bar, or risk being dismissed, shown by the red bar. �
It will be worth for Mexico and other countries to re-think the incentive structures for teachers. An appraisal system and a career structure that focuses upon and promotes innovation and effectiveness would better assist school improvement programmes and efforts to increase school effectiveness. I am saying this because TALIS shows that the appraisal and feedback which teachers receive is mirrored in the beliefs in their own teaching abilities. The more feedback they receive on specific aspects of their work, the more they trust in their abilities to address the respective teaching challenges. In a number of countries teachers also report higher levels of self-efficacy when they had received public recognition for the improvements and innovations in connection with the appraisal or when innovative practices were part of appraisal and feedback. These are things that do not cost much money but can make a difference.
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Los paises estdn clasificados segin la fuerza de la preferencia entre el profesorado de cada pais entre las
creencias de transmision directa sobre la ensefianza y creencias constructivistas sobre la ensefianza. Asi, los
profesores en Islandia muestran la preferencia mds fuerte por creencias constructivistas, por encima de las
creencias de ftransmision directa.
Fuente: OECD, TALIS Database.
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Perfiles de pais sobre la practica docente en el

aula

Puntuacién ipsativa media del pais
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Los paises estdn clasificados segtn la frecuencia relativa con la que se dedican a la estructuracion de la ensefianza, de
prdcticas docentes orientadas a los alumnos y actividades de ensefianzas asistidas. Asi, los profesores de Dinamarca
adaptan las distintas prdcticas a un similar nivel, mientras los profesores de Irlanda utilizan la estructuracion de la
ensefianza mucha mds que las prdcticas orientadas a los alumnos y las actividades asistidas..

fuente: OECD, TALIS Database.
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Perfiles de pais sobre colaboraciéon entre

profesores
Puntuacion (psativa media del pais
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Slovak Republic

Los paises estdn clasificados en orden ascendente segun el grado en que los profesores se implican en intercambios y
coordinacion en la ensefianza sobre la colaboracion profesional. Por ejemplo, los profesores de la Republica de Eslovaquia

informan de la similar frecuencia de ambos tipos de cooperacion, mientras que los profesores de Espaiia im‘ornﬁ

prdctica mucho mds extendida de intercambio y coordinacién sobre la colaboracién profesional.
Fuente: OECD, TALIS Database.
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Nuevos retos para los directores
de los colegios

Crecientes expectativas sobre los centrosy la
escolarizacion en un siglo caracterizado por la
innovacion tecnoldgica, la inmigracién y la globalizacién.

Mayor descentralizacion en muchos paises se ve
acompaiiada de una mayor autonomia de los centros
escolares y una mayor rendicion de cuentas ante los
resultados de los centros y los alumnos, y un mejor uso
de la base de conocimientos de la educacion y los
procesos pedagdgicos.

Mayor responsabilidad para contribuir y apoyar a las
comunidades locales de los centros escolares, y a otros
centros y servicios publicos.



Papeles de la direccion fundamentales para la mejora

3 Un enfoque en apoyar, evaluar y desarrollar la calidad de los
profesores como un elemento clave de la direccidon eficaz.
« Coordinar el plan de estudios y el programa de ensefianza, realizar un
seguimiento y evaluacidn de las practicas docentes, promover el

desarrollo profesional de los profesores y apoyar una cultura de
trabajo de colaboracidn

0 Establecer objetivos de aprendizaje e implantar una evaluacion
reflexiva para ayudar a los alumnos a desarrollar su pleno
potencial.

o Alinear la instruccion con los requisitos centrales, establecer metas
escolares para el rendimiento de los alumnos, medir el progreso de
acuerdo con dichas metas y realizar ajustes en el programa escolar
para mejorar el rendimiento individual y global son los aspectos
dindmicos de la gestion del programa de estudios y la docencia

0 Uso estratégico de recursos y su alineacidon con los fines
pedagdgicos

o Implicacion de la direccion mds alla del centro escolar

« Colaboraciones con otros centros, comunidades, agentes sociales,

universidades, para fomentar una mayor cohesion entre todos los
implicados en el rendimiento y bienestar de cada niho.

Ensefianzas mundiales sobre
entornos de docencia y
aprendizaje eficaces
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aprendizaje eficaces

Directores de centros educativos segun su nivel
de estilos de gestion por pais
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Puntuacion en la escala de liderazgo docente

mientras que en los paises en rojo los directores estdn por debajo del promedio.

Los paises sefialados en color verde tienen un promedio alto de implicacién del director del centro en la foma de decisiones
Fuente:OECD -
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Moderador
Notas de la presentación
TALIS clearly shows a teaching profession facing many challenges but with a will to move forward. But change is needed. There needs to be more effective mechanisms to assess and reward good teaching in ways that motivates teachers; to provide teachers with the professional development that supports their needs and to create a school leadership that can provide pedagogical leadership as well as traditional school management. 
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